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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Rawmarsh Ashwood

Primary

Number of pupils in school 182.5  FTE

Proportion (%) of pupil premium eligible pupils 29.9%

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended)

2021-2024

Date this statement was published September 2022

Date on which it will be reviewed September 2024

Statement authorised by

Pupil premium lead D Roper

Governor / Trustee lead H Walker

Funding overview

Detail Amount

Pupil premium funding allocation this academic year

£77,503
for 53 children
£67,865
April 2022 to March 2023
49 children

Recovery premium funding allocation this academic year
53 pupils @ £145 per pupil totalling

£7,685

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£85,188
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Part A: Pupil premium strategy plan

Statement of intent
At Rawmarsh Ashwood primary School, we aim to send every student into an ever changing world able
and qualified to play their full part in it.
To ensure that pupils leave school ‘qualified,’ our primary approach is a focus on quality first teaching
through research driven CPD at whole school and faculty level, including all system leaders across the
school and trust, as well as through collaboration with our partner schools within the trust. This allows us
to develop the right teaching and learning approaches that will help meet the needs of all of our students.
To facilitate progress and further improve outcomes for our pupils we also adopt layers of targeted
interventions to remove barriers to learning and support pupils to achieve their full academic potential.
For our pupils to become well rounded individuals, we are also committed to ensuring that pupils leave
school ‘able’ and equipped with the personal attributes that they need to thrive in society. To achieve this,
we offer a comprehensive programme of extra-curricular and enrichment opportunities to broaden
horizons and encourage wider participation.

We understand that not all ‘disadvantaged’ pupils  are socially deprived and underachieving, while not all
pupils who are socially and academically disadvantaged are eligible for Pupil Premium funding. For this
reason, we have high expectations of all pupils , and adopt a ‘no excuses’ approach towards
disadvantage. To equip students with the skills, knowledge and attributes that they need to succeed in
the next phase of their education and their working life, we have four key intentions:

● Removal of barriers to learning
● Developing skills for learning
● Fostering of personal attributes
● Enriching student experiences and broadening horizons

As a school, we aim to ensure that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across the curriculum..  We adopt a whole
school approach in which staff take responsibility for the outcomes of all students, and raise expectations
for all students.

Quality first teaching is paramount to our belief at Rawmarsh Ashwood primary School.  This is one of
the proven ways of closing the disadvantage attainment gap, and at the same time improve outcomes for
all.  Thus outcomes for all will be improved.

Interventions will be targeted to ensure that disadvantaged pupils are challenged in the work that they
are set and as a school we act early and intervene at the point that is identified.  This may be, but is not
limited to:

● Classroom teacher intervention through quality first teaching
● BRAG marking and bespoke follow up intervention
● After school learning workshop interventions

The EEF has identified that high quality teaching as having the biggest impact on the progress of
disadvantaged pupils whilst maintaining the progress of all students that attend the school. The strategy
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will focus on equipping all staff with the tools they need to design high challenge, knowledge rich and
accessible curriculums across

Assessments will be used to judge the impact of the curriculum and then to target interventions towards
all students (but in particular the disadvantaged students) that are not making the desired progress.
System leaders identify through assessments and data students for wave 2 interventions outside of the
classroom.  System leaders and directors ensure that:

● The curriculum is designed to provide high challenge to all students and build upon prior
knowledge and learning through the WPT master plan.

● Data is inputted accurately and efficiently to allow system leaders and SLT to analyse and
identify students for intervention.  This data is shared with all stakeholders so that all are
aware of students identified, their areas of weakness and the progress achieved from these
interventions.

● The progress data is swiftly shared with appropriate members of staff to ensure that the
quality of education the disadvantaged students receive is maintained at a high level

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge There is a slightly above average number of children eligible for
the Pupil Premium Grant at Ashwood Primary School. We have found that there are several
barriers to learning that can limit the progress, engagement and development of our children.

1 ● Vocabulary and understanding of vocabulary across all year groups across all
subjects -  tier 2 vocab in EYFS and tier 3 vocab in KS2.

2 ● Literacy and language acquisition – particularly in the early years with some children
entering F2 as non-verbal

● Oracy across all year groups  - low level of speech and language in EYFS and KS1
impacts on the overall ability for pupils to progress. Children struggle to blend as a
result of this because they cannot make the appropriate phonemes in speech which
impacts on phonics and early reading.

3 ● Use of concrete and pictorial resources in order to support maths in all areas
in order to secure understanding of key concepts of maths.

4 ● Low parental aspiration. Our children often lack life skills which develop into
aspiration and ambition and key personal attributes that help them have a
happy and successful life. They lack environmental experiences that allow
them to question the world around them. This leads to lack of independence,
responsibility and resilience. They find it difficult to articulate their life goals
and have a limited understanding of how they would achieve these.
Lack of understanding of social situations on entry – this is in part due to the fact that
children enter school at F2 from varied settings. We acknowledge that not all
pupils have access to stimulating environments and activities that can have
an impact on attainment, self-esteem and motivation.

● Lack of self regulation and lack of routines from some parents

5 ● Influx of new to country children - now 31% of our children are from a minority
background. with 18 different languages spoken at home.

● Lack of understanding of the school system, importance of attending school,
expectations at different year groups.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
1. Children in EYFS and KS1 have a secure

understanding of tier 2 vocab and children
in KS2 have a secure understanding of tier
3 vocab taught.

● In subjects children will be secure within
the can do statements relating to
vocabulary within their year group. This
will be evident in Bromcom analysis of
the statements.

2. Children show accelerated  progress from
starting points in speech and language

intervention and first quality teaching in order to
support speaking, listening and reading.

● Pupil progress meetings discussions
and data show that understand the
speech and language needs of the
children and can articulate children’s
progress within this area.

● In phonics - phonics tracking shows that
there is accelerated progress from
baseline.

● 80% of children will pass the phonics
screening check  in y1- Tracking
throughout the year will be used timely
and effectively to make significant gains.

3. Children use concrete resources and
pictorial representations to secure
understanding of a range of
mathematical concepts

● Children use apparatus and pictorial
representations to articulate their
mathematical thinking.

● Children are secure in the Can do
statements within different strands eg
place value for age related expectation.
This will be evident in Bromcom analysis
of the statements.

4.Children come into school ready to learn
and are ready to progress to
independent learning, having raised
aspirations for their future.

● Children follow ‘The Ashwood way’
● Children have a range of interests

due to the wider curriculum offer at
Ashwood.

● Children talk about what they aspire
to be taking part in  as they progress
through school and what they might
choose as a career when they are
older.

● Children show in lessons and
behaviour around school that they
are striving to achieve the best that
they can.

Activity in this academic year (2021-2022 figures)
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.
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Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £9,788

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Use of Teaching Assistants
● TAs are given time

to work 1:1 with
children to go over
any
misconceptions or
pre-teach so gaps
in knowledge are
filled. (1 hr per
week x 6 classes –
£2340)

● TAs support oracy
and speech and
language in Early
years and KS1
following SALT
input. (0.5 £9593)
1 TA trained as
speech and
language lead

● TAs trained in
fluency project -
echo reading
approach
through Herts
for learning
programme

Making the Best Use of Teaching
Assistants (EEF)- Use TAs to add value to
what teachers do. Use TAs to help pupils
develop independent learning skills and
manage their own learning.  Use TAs to
deliver high quality one-to-one and small
group support using structured
interventions.

Challenge 1
Challenge 2

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £13,573 from PP funding – extra – £5623 from budget - £19,196

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Trained Teaching
Assistants used to deliver
targeted interventions

Small group tuition (EEF)- Additional small
group support can be effectively targeted at
pupils from disadvantaged backgrounds,

Challenge 1
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across school through the
use of;

● Bug club
● Wellcomme
● Herts for Learning

Reading Fluency
Project resources

● SALT programmes
● Aspects identified

by YARC reading
assessment

● With me in mind
mental health and
wellbeing
interventions eg
Flowers 125

and should be considered as part of a
school’s pupil premium strategy.

Phonics (EEF)- Phonics has a positive
impact overall (+5 months) with very
extensive evidence and is an important
component in the development of early
reading skills, particularly for children from
disadvantaged backgrounds.

Reading Comprehension Strategies
(EEF)- Very high impact for very low cost
based on extensive evidence

children in the bottom
20% of readers –
including 21 PP children
– small group/individual
intervention to catch up
phonics knowledge
gaps, develop fluency
and sight recognition.
TA £8,550
Small group/individual
support for
comprehension skills TA
£7,125
1:1 reading by SMSA –
15 minutes daily -
£3221

Specific feedback given to
pupils using BRAG
marking (addressing
misconceptions and
ensuring challenge)

Feedback (EEF) - redirects or refocuses
the learner’s actions to achieve a goal, by
aligning effort and activity with an outcome.
It can be about the output or outcome of the
task the process of the task the student’s
management of their learning or
self-regulation

Challenge 1,2,3,4

Y6 Booster Classes
delivered by Teaching and
Teaching Assistant

Small group tuition (EEF) Additional small
group support can be effectively targeted at
pupils from disadvantaged backgrounds,
and should be considered as part of a
school’s pupil premium strategy.
.

Challenge 1
Challenge 2

15 children – 1 LAC,
8PP

Online learning
subscriptions to be
provided for all children for
maths and English.

Online Learning - (EEF) evidence
suggests that there is a positive impact on
learning through technology. Simply having
the technology in place is not enough. The
programmes need to be used in a
structured way and integrated into the
school systems and procedures.

TT Rockstars / Numbots £200
White Rose Premium £100

Challenge 1

All children (44 PP)

All children in EYFS to be
screened by speech and
language and identified for
additional interventions as
required.

Almost 10% of disadvantaged pupils have
been identified as requiring additional
speech and language interventions. This
screening needs to be accurate and timely
with recommendations made by a
professional SALT.
F2 58% under SALT 8 %class are non
verbal
F1 57% under SALT

SALT interventions
delivered – 14 children
identified by SALT –
daily intervention by TA

9



Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £33,817

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Financial support for
educational visits
- 44 x £50 = £2,200
Financial support for
residential visit – 11 x £80
= £880

Subsidised visits for educational visits Challenge 2
Challenge 3

Financial support for after
school clubs organised by
John Bell
44 x £5 = £220

Children taking part in after clubs EEF Challenge 2
Challenge 3

Improving attendance
through rigorous
monitoring and celebration

● Daily contact
● Home visits
● Attendance panel

meetings
● Support meetings

with families

Improving school attendance: support for
schools and local authorities (DfE)
Rewards for attendance  - £500 plus cost of
learning mentor wage

Challenge 2
Challenge 3

Targeted work with the
learning mentor –
nurture, play therapy,
bereavement,
safeguarding meetings
and 1:1 work,
bereavement – so that
children are able to
access learning more
effectively.

Small group work supporting children’s
emotional development

Challenge 1
Challenge 2
Challenge 3

ELSA provision 1:1 support for children needing emotional
support

Challenge 2
Challenge 3

Parental support Support for parents to support their
children’s learning, behaviour, attendance
and mental health

Challenge 1
Challenge 2
Challenge 3

Total budgeted cost: £9,788, £19,196, £33,817 = £62,801
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

Blue = outcomes from summer 2022
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

1)To improve standards and outcomes in English and Maths so that children achieve
more in line with children nationally:

● Teacher Assessment in Y6 2021 showed the following increases in performance
from 2019 (last published national data) – Reading – 71% (increase of 18%)
Writing – 67% (increase of 4%) Maths – 79% (increase of 22%) EGPS – 83%
(increase of 33%)

● Attainment in Y6 2022 showed that KS2 – Reading – 71% EXS+, 29% GDS, Writing   67%

EXS, 4% GDS, Maths 79% EXS, 8% GDS, combined 54% EXS, 4% GDS. Teacher assessment using

2019 papers and moderated evidence in books.

● Progress scores for end of KS2 Reading significant gains average of 1.9 and neutral progress
scores for writing at 0-4 and maths at -0.05 GDS reading was above national by 7%

● Teacher Assessment in Y2 2021 showed the following increases in performance
from 2019 (last published national data) – Reading – 64% (increase of 1%)
Writing – 68% (increase of 22%) Maths – 72% increase of 15%
Teacher assessment in Y2 2022 showed  71% reading 66% writing 66% maths
at EXS   20% GDS reading  25% GDS writing  0% GDS maths
Phonics results 2021 – current Y2 88%. Current Y3 93% passed screen in 2021

● Phonics results 2022 Y1 50% Y2 cumulative 92%

● EYFS GLD 62%

2) To improve the attendance of specific Pupil Premium families

● Pupil premium children are tracked as a targeted group. Pupil premium children
are identified in tracking with a gold dot. Attendance and vulnerable groups are
discussed at each staff meeting.

● Sept - 03.12.22 PP attendance is 96%
● PP attendance 2021-2022 96.1%
● There are home visits to families by learning mentor and head. Regular face to

face contact with parents on the gate at the start of school, phone calls home
made to increase attendance.
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●
Despite the covid pandemic we were able to secure the attendance of our Pupil
premium children either by being in school or virtually attending lessons. Virtual
attendance was at least 95% in every class from January to March 2021 for
online lessons.

● Children who did not attend were called by the learning mentor at least twice a
week for welfare calls and class teachers kept a daily register of attendance for
virtual lessons.

3) To improve the consistency of good or better teaching and learning so that PP
children close the gap with their peers:

● Monitoring of the quality of teaching across the school and tracking of pupil
progress has evidenced that gaps between school and national closed and
pupils continue to achieve and know more. Targeted pupils demonstrate
accelerated progress in their interventions. Effective teaching of phonics and
early reading in KS1 has resulted good progress from baselines where the
children could not articulate phoneme due to significant speech and language
issues. Where language and speech has been targeted these children also
show improve literacy, language and phonics skills in the last year. TAs and
teachers monitor progress in lessons and evidence in books and learning walks
shows that they intervene to ensure any misconceptions are dealt with swiftly.
The quality of teaching is now good across the school.

4) The learning mentor works with families to identify bespoke support according to
need.

● Attendance remains around 95% 96% for PP as a group.
● Attendance remained high despite covid
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● Children were given bespoke support to ensure any anxiety around being in
school or transition through covid had the least possible impact on the children’s
mental health and wellbeing

● Daily active lessons engaged children in physical activity which improved
engagement, confidence and well-being.

● ELSA and nurture provision continued through lockdown in school for those that
needed it.

● Safeguarding had the highest priority and children were supported and visits
made to homes.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
N/A

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?

N/A

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)
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